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Background and Significance Analysis _ | |
Themes of Understanding Instructional Leadership
Lutheran schools transform students, families, congregations, and Coding and Analysis A simple framework emerged to portray how thes_e.Lutheran
communities (LuthEd, 2021). In order to do this, Lutheran schools need The researcher began with a brief list of provisional codes drafted before the first interview school leaders understood Instructional leadership:
effective leaders. Demonstrating effective school leadership is difficult and was conducted. This list was revised and expanded as within-case data analysis
becoming increasingly so (Fuller et al., 2018), and leaders of Christian schools continued. Three elemental methods—descriptive, in vivo, and process—and three affective Codes by Case fo the Themes of Understanding Insructional Leadership
face challenges unigue to the parochial context (Fraser & Brock, 2006; Kerins methods—emotion, values, and evaluation—of coding were used In first cycle coding. * Know MWL C - 5 -
. . . . . ° - ase oW upport gage
& Spalling, 2022). Even so, leadership impacts student learning, directly and Support -\
indirectly (Heck & Hallinger, 1999; Mitchell et al., 2015), and school leadership During cross-case analysis, emergent pattern codes were mapped and written as analytic * Engage o -
is contextual (Hallinger, 2010). Currently, there is no evidence that connects memos. Additionally, the researcher maintained a reflexive journal for self-awareness Sralscoo]  Saovidge of ceion | dopeiet o
effective instructional leadership practices and Lutheran school contexts. during data collection and analysis. The researcher has filled various instructional "
leadership roles for over a decade. The researcher’'s empathetic connection with the o | D e otaiet e e e i s d it
Purpose participants also prepared her to probe meaningfully, enhancing the semi-structured Each verb in this framework was further developed into Syl oo e sy
The purpose of this qualitative study was to explore how leaders of Lutheran interview protocol. subcategories. While the num_bzr Snd specific natuzle of o
schools understand and practice instructional leadership. knowledge components varied between cases, all responses I e T -
fit within three su b'CategOrleS: knOWIGdge of education, category practces, awarencss of - faculty) abont icaching, - responsibilty
knowledge of faculty, and knowledge of school data. Participants used knovledge ofnew  teaching
Particinants and Procedures Findi ngs oo b Cone ot Fou Tromeeof Bt Isiacional Lo In this study understood themselves to be primarily in a | “
P supporting role for teachers. This support was for the teacher In
Participants e TR e Algmem  Pomne action in the classroom but also for the teacher as an individual Vedumschool  pravice kmowidgeof  shssroom sbiervaions rough dsae,
. . . . category new trends, awareness of holdng teachers
. . . . . zchool data, problems accountable
Six PreK-8 LCMS school principals who were exemplars of strong instructional : o _ I MW dmmon  gemesto s o OuttS|dde céftthet(:ldasstroomc.I Ifn pflc':_lctlce, thIS_SIlin[;)r(])rtlve rﬁle V\a;llsrg T e
. . . . ICoa 0 SET'.':E.UCII.E_. PEr=cnal goals, group go alpout teac . Mrz. .e.'..'_'ll.-.l'l.\'E oe of best coac j:IE_.E SEETO0Mm
leadership served as the cases. Each of the six principals completed at least ThemesI;)_ Practicing Instructiona T e i fex en eh I(I) studen _Than Sm' €S, esdpeqtllil I>1i _rc?se who we R e Oy
two years in his or her current school and at least three years as a principal. Leadership sadme  dhouading. o acing (I: Ii etng.es V\t" aca demldcs an Wln ;he Iir faculty in coxchog tohandle
. g . to give teachers a ask directly student challenges
They were selected through a stratified purposeful sampling approach, . Hina of the brincinals s o gent(?ra. articipants CO?T' ﬁrethe'ngag | ?\ 'b?it aClIJea{Iers o e
combined with network and criterion sampling. The strata included the Through iterative coding of the principals T s coNtinuous improvement to be their responsibiiity as ieaders, Logechonl gt ol e
following: Interview responses, four themes emerged to e their instructional leadership practices across the five dimensions "
. . - . CharaCterlze thelr praCtlce Of |nStrUCt|Ona| MrD classroom open door for accreditation az evaluations as Of RObInson et a.l. (2008) reerCted thIS Commltment tO Note: *Denotes codes that are lhisted under multiple themes
Female principal & male principal Small school: 50-150 students (4K-8) i Small school  observations,  teachers”, | roup goal. twoway = : :
leadership: by bt comecimg ol comveation engagement. Furthermore, engaging followers by nurturing
Female principal & male principal Medium school: 151-250 students (4K-8) ?Egr;;:éiifm Ei?;nl:];:g;f:r-];}; %:;a%fé;mig teacher agency was descrlbed by one partICIpant In the Context
Female prlnC|pa| & male prlnC|pa| Large SChOOI: 251+ Students (4K_8) i hlg h VISIbIIIty }{E;EEW ELE;:;?;?;M f;iii?g::i?ltm Zf;i;d.];:l]ntaﬂ :':ﬁ;:z;che, Of hIS VleW Of InStrUCtIOnal Iead.erShIp- A Commltment tO nl.:lrturlng
 emotional intelligence shool | cohivg, | mdpodwtvity, b evbtioos teacher agency was prevalent in the answers other participants
Srocedures » strategic alignment T T gave for how they practiced instructional leadership.
. . . « aconversational posture (toward T e oA
Interviews were conducted via Zoom and ranged from 30 to 60 minutes. The teachers) AP ( e, emoion
Interview protocol (see below) was developed in alignment with Robinson et @ Vs conting mo A g comrtion
al.’s (2008) five dimensions of instructional leadership. To balance that @ \ I Conclusions
1 1 1 11 v o teachers’ 2, eadership in new ';En: v about
structure, several questions invited the participant to speak more broadly ool s g |
about his or her experience and perspective. Interviews were recorded and p— ®» ot | o 3
transcribed using a clean verbatim transcription. — ‘ e i This study examined Robinson et al.’s (2008) five d(_)m_alns of instructional _Ieaders_hlp in spemﬁc_co_ntexts_—
_— e o small, medium, and large LCMS PreK-8 schools. Principals demonstrated instructional leadership in all five
pran:tn:es_._ . ] . ]
Semi-Structured Interview Protocol — Based on Robinson et al. (2008) tam, removing domains. They understood instructional leadership to be what they know, how they support, and how they
Icebreaker Question: You're currently a principal, but could you tell me briefly about your professional journey up to this point? (follow Eﬂﬁjﬁﬁc
up with a description of their current position) These four themes transcend the five E%Emfm engage.
1. To you, what does it mean to be an instructional leader at [this specific school]? (Follow up to ask for specific dimensions or facets if . y preventing teacher _ _ _ o _ _
not offered in their explanation.) components of Robinson et al.'s (2008) o e No single leadership style characterized their instructional leadership.
<Briefly define instructional leadership prior to asking question 2: Instructional leadership has evolved from a narrow definition of framework Of inStrUCtiOnaI IeaderShip' ke T holistic support for accredifation s conversations
the principal conducting formal classroom observations to a broader understanding of who and what is involved with instructional ] Large school observations, teatters,:lpemllezs sroup goal, abnm;eac];:ing:
hio. Th . . K k that b q q di £i . | lead hi ith . lik I- catesory more nm.e spent :[[cu ieisnnﬁcmgiai_ 3_.Er :ﬁﬂazzln;ﬁew :;penernsf or . . . . . . . .
seting, curiculum, professional development, the learing envitonment, and mores e opies e on qoal setting G Gpveel meis peihs No universal best practice for how to accomplish goal setting, curriculum review, or coaching cycles in these
. S ot e ) ouservewhat  tellgence ope - devlopment schools. This was uniquely situational.
. . they are proud  door for teachers*, group goals,
iel)r) :)r;:c[siiztsy;sageheoc\l/égjve you established goals at [this specific school]? (Follow up to identify specific practices and/or to evaluate . reSOurC|ng Strateglcally they are pr k?;\;;u;ﬁ ;%ﬁj:l
. - fellowship aaq..ir g;;'elql;p:zef, . . . . o
3.In the past year, how have you acquired resources strategically at [this specific school]? (Follow up to identify specific practices CUI’”CUI%Jm and teaChlng each otber a5 indlf.]?i;lﬁalfgmls, The C()mm()na“ty was that, however they chose to appr()aCh g()aI setting In thelir SpeC|f|C school context, they
anlorto evaluate key pracices as needed) * professional development il i did so with high visibility, emotional intelligence, strategic alignment, and a conversational posture
4.In the past year, how have you been involved with the teaching at [this specific school]? (Follow up to identify specific practices ° Orde”y and su pportive environment t;éﬂféﬂgm h
and/or to evaluate key practices as needed. Possible probes - planning, coordinating, evaluating) recently added
Mr M wiztbility, holistic support for coaching to seeks teacher
5.In the past year, how have you been involved with the curriculum at [this specific school]? (Follow up to identify specific practices I : e ans, e e e predoms i _ _
and/or to evaluate key practices as needed. Possible probes - planning, coordinating, evaluating) Whe';h_er the prlnCIPaIS WETIE Cloachlng teaclilhers’ ) “:Jl»mughs.- Ecé:umasill?r_.-:!;»r p]:.ﬂlﬁm]] Evaluatiis:ml |mp||Cat|()nS f()r the futu e ()f LCMS SCh()()lS
6.In the past year, how have you been involved with teacher development at [this specific school]? (Follow up to identify specific vaUIrlng new re_S(_)l:JrceS’ or p_annlng_ tea(_: er Fﬁﬁ-ﬁpm fgiéﬁv‘]i]@?bm E;Tlfffiﬁd :EEL;EZE]E:LE 1. Creative SOlUtiOI’]S nGEdEd f()r the Cha”enge Of hlgh V|S|b|||ty f()r inStI’UCtiOnal IeaderS
practices and/or to evaluate key practices as needed. Possible probes - promoting, participating) devek)pment act|v|t|es’ they d|d SO W|th h|gh ;m:;:ﬁﬁng ftierﬂ?i;;ﬂj implementation 2 Look for these hablts in the h|r|ng or Ca”ing proceSS for SChOOI |eaders
Zblgcti?ii g;s;t?/ceea;r,ar:%\//vor?(\)/ee\)//glﬂ;r;slijersdp?;(:gécejseralé gggdselé%portive environment at [this specific school]? (Follow up to identify VI_S|b|||ty, em0t|0nal mte”lgel_’\Ce, Strateg|C elassrooms :e?%%%mu 3 LOOk for these emerging habltS to |dent|fy fUtU re |eaders
alignment, and a conversational posture toward 4. Target growth in these particular areas (current and future leaders)
8.In the past year, has anyone else at [this specific school] helped you with instructional leadership? What roles do they play? (Possible faculty ‘oo “Demotes code that are Hted wnder multisle themee
probes - teacher leaders, mentor teachers, department heads, instructional coaches, assistant principals) ' o o cotes T e e Tas R
9.Are there any additional aspects to your approach as an instructional leader that you would like to share?




